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LITERATURE REPORT
In this section I will review the pedagogical theories which informed the design of my action research project: action research, constructive alignment and the flipped classroom.
Action Research:
McNiff (2018) states that ‘Action research is a term which refers to a practical way of looking at your own work to check that it is as you would like it to be’ (jeanmcniff.com, 2018). As a result, McNiff goes on to discuss, it becomes a self-reflective practice. There is therefore a danger that the process can become solely about the self and the individual’s development, rather than contributing to the work of others. 

Within the realm of Higher Education teaching and learning, ‘others’ can refer to colleagues, but also to students. Cowan (1998) considers teaching to be ‘the purposeful creation of situations from which motivated learners should not be able to escape without learning or developing’ (Cowan, 1998, p.47) which implies that within education there is a relationship between teacher and student, without which the work of teaching does not exist. Within this context the researcher cannot be separated from this relationship and so the research must be concerned with the self in relation to others.

Whitehead (2011) suggests the following process for identifying an area for and engaging in action research:
· I experience a concern when some of my educational values are denied in my practice.
· I imagine a solution to the concern.
· I act in the direction of the imagined solution.
· I evaluate the outcome of the solution.
· I modify my practice, plans and ideas in the light of the evaluation.
(McNiff & Whitehead, 2011, p.90)
This process requires the researcher, and in this case teacher, to first recognise a current problem within their teaching practice and then consider what they may be able to do to change the situation. Those plans are then put into action; the research does not remain theoretical but is applied in a real-life situation, evaluated and adapted. This encourages the practitioner to remain reflective and continue to improve and develop their teaching practice, and therefore the learning experience of their students, through the action research cycle.
Through reflecting on their interactions with students, lecturers refine their teaching processes. Students also give specific feedback, formally and informally, on their learning experience, thereby providing valuable information that can be used to make teaching more effective. (Tong et al. (Ed), 2018, p.3)
Therefore, the identification of a concern or problem, and evaluation of the subsequent actions, can come through self-reflection and dialogue with students as well as research into theoretical frameworks.

Constructive Alignment:
As Bryan (2015) states, constructive alignment (Biggs & Tang, 2011) is now used worldwide as a framework for course design regarding outcomes-based learning. This style of learning is concerned with what graduates are supposed to be able to do having studied on a given course, focusing on how the assessments can illustrate the graduating students’ ability to meet the intended learning outcomes. However, ‘Constructive alignment goes one step further than most outcomes-based approaches, in that, as well as assessment tasks, teaching and learning activities are also aligned to the outcomes, in order that students are helped to achieve those outcomes more effectively’ (Biggs & Tang, 2011, p.14). 

This is a student-centred approach which has grown out of the research into constructivism, performed by Vygotsky amongst others. Constructivism begins with the idea that prior knowledge creates the foundation from which further learning can then occur. Vygotsky (1978) terms this potential for learning the Zone of Proximal Development (ZPD). Learning occurs through supported progression through the ZPD from assisted to unassisted performance. This model encourages the teacher to only provide support when it is required, through what Wood (1991) would term a scaffolding approach. And, whilst student-centred learning occurs in a broad range of educational processes, the following set of common characteristics reflect the development of the focus on active learning on behalf of the student:
student-centred learning embodies the following tenets: reliance upon active rather than passive learning, an emphasis on deep learning and understanding, increased responsibility and accountability on the part of the student, an increased sense of autonomy in the learner, an interdependence between teacher and learner ... mutual respect within the learner–teacher relationship, and a reflexive approach to the learning and teaching process on the part of both teacher and learner. Implicit within this approach is the principle that students should be consulted about the learning and teaching process; that is, that it is student- rather than teacher-centred. (Lea. Et. Al, 2003, p.322)
This emphasis on active learning and consultation is important to remember when designing content within the constructive alignment model, and when considering an action research project – especially when it is to form a part of the content.

Cowan (1998), describes his process of formative evaluation of teaching as ‘an investigation of learning and of the learning experience … with the express purpose of obtaining data which will tell me where there is a need or scope for improvement in what I do’ (Cowan, 1998, p.153). This for me represents the starting point for an action research project (and Cowan himself recognises the grey area from one activity to the other). In the developmental stages of a formative evaluation process Cowan describes how he:
· Concentrated on trying to find out how [his] students learned;
· Kept [his] students fully informed, and carried them with [him];
· Turned [his] students into action-researchers of their own practices;
(Cowan, 1998, p.110)
Therefore Cowan (1998) presents a process which can lead to developing action research projects and content for a given course of study that is student-centred and works alongside the constructive alignment model – which itself provides a useful starting point for evaluation of current practice. One pedagogic method for achieving active learning and autonomy within learners is the flipped classroom.

The Flipped Classroom:
Brame (2013) considers the key elements of the flipped classroom to be to:
· Provide an opportunity for students to gain first exposure prior to class.
· Provide an incentive for students to prepare for class.
· Provide a mechanism to assess student understanding.
· Provide in-class activities that focus on higher level cognitive activities.
(Brame, 2013, n.p.)
According to Bloom’s (n.d.) revised taxonomy the lower order learning processes are to remember, understand and apply. In the flipped classroom model the student would be asked to engage with these processes outside of the classroom as they engage in first exposure to the subject matter through, for example, set reading or research tasks. This leaves class time available to deepen knowledge, with support from a teacher, through the higher order learning processes: analyse, evaluate, create. This works alongside Vygotsky’s (1978) ZPD, where the work prior to class provides prior knowledge, and is then built upon within class time as the teacher facilitates the students’ journeys through the ZPD.

The flipped classroom is also compatible with the constructive alignment model and student-centred learning as, ‘one of the core objectives of flipped learning is to move students away from passive learning and towards active learning where students engage in collaborative activity, peer learning and problem-based learning’ (heacademy.ac.uk, 2018, n.p.)

As a result of the research into the above areas I recognised that they each link together towards a common aim of enabling students to develop their learning skills alongside subject knowledge; and that this can be achieved through course content which supports them towards the intended learning outcomes through the teaching and learning activities as well as the assessment tasks. Therefore, I used these theories to evaluate my own practice and engage in a short action research project.













CONTEXT AND AIMS
The Level 4, Acting 2 unit on the BA(Hons) Acting course at Arts University Bournemouth (AUB) has the following learning outcomes:
· LO1  Demonstrate the development of your imaginative, intellectual, professional, innovative and technical skills in the investigation of the artistic challenges presented by the text and performance in a realist/naturalist context. 
· LO2  Demonstrate the development of your research and critical reflection, articulated in discussion and your evaluation using accurate academic protocols.
(AUB, 2017)
The development referred to above is in relation to the work explored in Acting 1 (including Stanislavski and Uta Hagen techniques) which preceeds this unit. Both units are taught through practical classes four times a week and I, as a lecturer on both, taught two groups for each unit.

In response to the National Student Survey results in 2017 an action plan had been created to improve the student experience in relation to assessment and feedback and in particular that ‘the criteria used in marking is clear in advance’ (NSS, 2017). In order to work towards this I allocated time within my first Acting 2 class to discuss the learning outcomes and assessment methods for the unit and allow space for any questions, with the aim of increasing the students’ understanding of how they were to be assessed. 

Through this dialogue it became clear that the students’ main concerns lay with Learning Outcome 2 (LO2) which is assessed through a written evaluation. Following feedback on their Acting 1 evaluations there was some confusion on what the content and structure of an evaluation could be, and how they could improve. It was also highlighted that very little, or no time was allocated to this area within the Acting 1 contact time. 

This lead me to reflect upon my teaching in the previous unit, and to recognise that within the contact time I had failed to fully meet one of the aims of the unit: ‘To promote the use of the analytical, investigative and reflective skills of the actor through research, practical exploration and written evaluation’ (AUB, 2017). Through applying Biggs and Tang’s (2011) constructive alignment model it was apparent that I had not facilitated learning and teaching experiences which clearly and specifically focused on this aim or LO2. Therefore, this was an area for improvement within my teaching practice which could be explored through dialogue and applying different pedagogies with my students for Acting 2. This is what formed the basis for my action research project.

The intention to focus on the written assessment was further validated through it’s potential benefits for the teaching team and students across the course; as our external examiner had highlighted that the quality of our students’ written work could be improved; leaving the question of, how? Currently there is a provision of academic writing workshops throughout the term which all our students can attend. However, only two of these addressed evaluations and they are generic in terms of content as they are designed for any student from any course to attend. Any student can also request an academic tutorial from student services. However, this relies upon the student organising the tutorial, and neither of these options are compulsory.

At the beginning of the PGCLTHE course I completed the Teaching Perspectives Inventory (Pratt & Collins, n.p., 2014) questionnaire, and discovered that my dominant characteristics were Nurturing and Developmental. In reflection upon this at the time I recognised a belief that students should be challenged but provided with the teaching and learning experiences that they need in order to meet those challenges. It is clear that this belief is part of the reason why I became concerned about the imbalance between the assessment and teaching and learning elements of Acting 2 with regards to the written assessment.
 
Therefore, I designed an action research project to increase the teaching and learning time with regards to LO2, which my students would receive as part of the contact time for Acting 2; with the subsequent aims of increasing their understanding of the mode of assessment, their confidence in approaching it and their final marks for LO2. As the amount of contact time for the unit is fixed this would require having less time for practical work and rehearsals. As a personal aim for the project was for it to be student-centred and collaborative, I discussed this with my students and agreed the terms of the action research project through dialogue and a written agreement (see appendix 1). 


METHODOLOGY
McNiff and Whitehead (2011) state that action research is about asking a range of questions, such as ‘What is my concern? Why am I concerned?’ (McNiff & Whitehead, 2011, p.3), which I focus upon in the Aims and Context section of this report. I shall now go on to show my response to questions such as ‘How do I gather evidence to show reasons for my concern? What do I do about the situation?’ (McNiff & Whitehead, 2011, p.3), through describing the methods implemented for my action research project.

In order to gather further evidence I designed a survey for my Acting 2 classes to complete with regards to their experience of approaching the written assessment for Acting 1 and how they felt about the written assessment for Acting 2. The full set of questions and responses can be found in Appendix 2, for which there was an 87% response rate.

Key areas of interest which came out of survey 1 were:
· A strong recognition of the value of self-reflection through the evaluation and how it helps them to ‘understand [their] weaknesses and develop them into strengths’ (Participant, Survey 1, 2018)
· A shared struggle with connecting personal experience to theory and communicating this effectively through a structure which follows academic protocols and is critically evaluative.
· 89% of respondents considered themselves to have received between none and a small amount of contact time focused on the written assessment during Acting 1, with 75% wanting more (and the remaining quarter wanting the same amount, no one wanted less).
· A broad range of recognition for the academic support available/provided both in and out of class time - from none to ‘lots of scheduled lectures explaining how to write essays … [however] most of these lectures were very similar to each other’ (Participant, Survey 1, 2018).
· An average confidence rating of 57% regarding approaching the written assignment for Acting 2. 
Therefore, I chose to focus my action research on the application of theory to personal experience for evaluation and the communication of the results of this. 

The ‘doing’ of my action research project took the form of three, weekly group plenaries of thirty minutes. For each plenary the students were asked to complete a task beforehand and be able to share and discuss the outcome with the group – following the flipped classroom structure. The content of each session and preparatory activity was as follows:

Plenary 1
In preparation for this plenary the students were asked to select a short reflective section from their journals that they would be happy to share with the group. This could be in response to anything they had experienced within class time. Within the plenary all the reflections were shared and I then facilitated a discussion to support students to further reflect in response to their peers contributions, and also to see if they could connect their experiences to theory. Overall the students were unable to provide detailed knowledge of theory, or therefore evaluate their personal experience in comparison. This informed the content of the next plenary.

Plenary 2
In preparation for this plenary the students were each given the name of a technique which was relevant to their studies over the first 5 weeks of the unit. They were asked to research the technique and be able to speak about it for two minutes to the group, providing a clear definition and how and why it may be applied for performance – along with a reference to support their findings. Within the plenary time, after each two-minute sharing, the group were supported to discuss where they could relate to this theory through their own experience and whether they felt it worked for them and why. The aim for the next plenary was to formalise this discussion into an academic structure and language.

Plenary 3
In preparation for this plenary the students were asked to prepare a two minute presentation including at least two references from different types of sources, supported by one or two powerpoint slides. The presentation had to include theory connected to personal practice for reflection. They were asked to use appropriate academic protocols with regards to language and citations. In the plenary time, after each presentation, the presenter would receive peer and tutor feedback on how it could be improved or needed to be changed to adhere to academic conventions and the requirements of the written assignment. The groups were also able to ask questions of one another with regards to the theories being used. After this plenary the slides were collected and shared amongst all the students.

The design of this series of plenaries was informed by the pedagogic theories explored in the literature review. As McNiff (2013) states, in doing your action research ‘you need to check that you are acting honestly and from a context where you can help others to help themselves, rather than do things for them’ (McNiff, 2013, p.96). I believe that I achieved this through following the flipped classroom model – providing the students with tasks to perform independently and encouraging their participation through clear expectations for the following class time. This meant that through facilitating and observing discussion I could check on their learning and therefore their progression through the ZPD. Vygotsky (1978) also states that every function in the learner’s development appears twice, ‘first, between people (interpsychological), and then inside the [learner]’ (Vygotsky, 1978, p.57). As Wertsch (1985) describes, Vygotsky would argue that this requires social interaction, dialogue and mediated activity between learners, as well as with their teachers. By integrating these methods into my teaching practice, the students and I were able to construct a mutual understanding of acting techniques, and what the written evaluation is, together. Therefore, this process can be described as student-centred and constructivist in nature. It also lead to my meeting the aim of increasing the learning and teaching time directly associated with the written assignment, and therefore achieving a more balanced constructive alignment (Biggs & Tang, 2011).








EVALUATION
‘Doing action research means you consciously hope that something is going to change.’ (McNiff 2013, p.96). I had changed my teaching practice and the learning content of the unit, however, in order to see whether anything had changed for my students I needed to gather further data. I did this firstly through a second survey, this time focusing on their experience of approaching and completing the written assignment for Acting 2. The questions and full set of responses can be seen in Appendix 3. Secondly, I also made comparison between marks for the written assignment for the Acting 1 unit and the Acting 2 unit, both for my students and samples from the rest of level 4 in order to see where any patterns or differences lay. The full marks comparison can be seen in Appendix 4.

Key points from the second survey include:
· The main difficulties focused around structuring the essay and staying within the word limit, with less comments about content and academic protocols.
· 91% of respondents felt that they had received more learning time specific to the written assignment and that this made up between a little and a large amount of time. All respondents also made clear recognition and descriptions of the types of learning activities that they had engaged in, no one felt that they had received no, or less, time.
· All the respondents felt that the process had had a positive effect on their written work and approach to it: ‘I was much more prepared and relaxed when it came to writing this essay, I understood the structure more and had lots more terminology to refer to when doing independent research’ (Participant, Survey 2, 2018) 
· The average confidence rating in approaching the written assignment was 64%, an increase of 8%.
· All respondents felt that this process would be of benefit to future level 4 students.
Overall the responses were very positive and encouraging, whilst also shedding light on areas that could be improved – for example also including some teaching regarding structuring the content. This could be achieved by making the course of plenaries longer by one or two weeks.

However, there are some problematics which should be highlighted with regards to this survey and respondents. For the second survey there was only a response rate of 52% - significantly lower than the response rate to the first survey of 87%, and only just enough, as considered by Richardson (in Nulty, 2008), to be an adequate response rate. However, many would want it to be higher than this. Nulty (2008) suggests that there are two key ways to increase participation in online surveys firstly through reminder emails and secondly through the form of an incentive. It is the incentive which I suspect was missing from the second survey. As, through completing the first survey, the students had the opportunity to shape the teaching and learning experience that they would receive, in order to improve their understanding, breadth of knowledge and final marks. However, with the assignment having been handed in, and therefore the action research project being finished from the student point of view, there was no longer this incentive. One way to address this in the future would be to include the second survey within a final plenary which happened after the assignment had been completed. In Nulty’s (2008) research ‘the data clearly shows that face to face administration results in higher response rates’ (Nulty, 2008, p.303), and this would give me more confidence in the results from the project not being swayed by a sample bias. 

However, as I was also collating marks based data, it was possible that the marks and survey responses combined may lead to a more fair and accurate conclusion.

From the marks comparison (Appendix 4) we can see that students in my groups achieved, on average, a 1.8 mark increase for their written work. This is above the average from the other group samples (a decrease of 1.6) and the average from the year sample (an increase of 0.2). This is a result of 48% of my students increasing their marks, 26% decreasing and 26% staying the same. Whereas across the year  37% increased and decreased with 25% staying the same. This data can be seen more clearly in the table below:
	
	My groups
	Other groups
	80% sample of year

	Average change in Marks
	+1.8
	-1.6
	+0.2

	Percentage of students with a mark increase
	48%
	28%
	37%

	Percentage of students with a mark decrease
	26%
	46%
	37%




From these results it could be argued that the plenary process had a positive effect upon the marks within the participating groups – as more students improved their marks and by a larger increment than the average of the year sample. And this is certainly supported through the positive experiential responses communicated in the surveys. However, once more, there are problematics that need to be addressed:
 
Samples
Initially my aim was to collect data for the whole year group regarding numerical results for their written assignments in Acting 1 and Acting 2. However, I had to remove students who had not passed LO2 for Acting 1 due to non-submission, as this could lead to artificially high improvement rates. Also, some of the results for LO2 in Acting 1 were unavailable at the time of writing due to a colleague taking sick leave before this information was moved on to the server. Therefore, whilst I have the grading band for each student I do not have the specific mark. This leaves me with a sample size from the non-participating groups of 70% and across the whole year group of 80%, with 12 students out of 63 being excluded.

The ideal would be to have a sample of 100%, however as the samples represent the majority of the level 4 students I can still use the data to evaluate the process and consider future steps, as I shall discuss in the conclusion. 
 
 Anonymity
The surveys were completed anonymously by the participating students. The benefit of this, as Nulty (2008) discusses, is that is encourages more participation in the survey and honest responses as the students have no fear of recrimination. However, this does cause a problem when it comes to comparing all the data in order to draw conclusions. As I do not know who completed which surveys I cannot make comparisons between qualitative remarks, the increase in confidence and the change in their written assignment marks. This would have made a stronger connection between the numeric and survey data and lead to more justified conclusions. 


Breadth of Data
This action research project is a starting point, and as such only focuses on numerical data from the level 4 students in the 2017-2018 academic year. To identify any patterns in mark change between the two units I will need to collate data from previous year groups. By doing this I will be able to get a greater sense of whether the plenary process had a clear effect by changing the trend, or whether there have always been similar changes, which may be the result of other variables outside of my control. 

Other Variables
There are several factors that could have affected any of the students’ marks, regardless of their participation in the action research project. For example, this does not account for natural progression between Acting 1 and Acting 2 – something which could be clarified through broadening the range of the data collected, as described above. Also, based on the information I have gathered here, there is no way of knowing how much time each student spent upon their essay, or whether they proof-read it and followed other hints and tips provided – or whether any of these would have a positive or negative effect. These are areas that I would include in a survey or group discussion, potentially after the students had received their feedback, to see what they would identify as the main factors which affected the change, or lack thereof, in their mark.













CONCLUSION
From the process of the action research project and the data collected I would argue that the plenary process had a positive effect on the participating students; both in terms of their feelings towards the written assignment and in their marks which increased over the average for the year. However, I recognise that due to the problematics described in the evaluation above, these results are not conclusive.

By referring back to the action-reflection cycle described by McNiff and Whitehead (2011) I can see that this places me at the point of asking ‘how do I modify my practice in light of my evaluation?’ (McNiff & Whitehead, 2011, p.3). In response to this I would make the following suggestions for my own practice and to my peers:
· Introduce the LO2 plenaries in Acting 1, at the very beginning of the students experience of writing at university level.
· Include more than three plenaries, so that time can be spent on structuring the essay, once they have explored content based on experience and theory.
· Include plenaries in future units, perhaps in a different structure, to continue developing the students’ learning in this area.
In regards to the last point I presented my findings to my colleagues and as a result I have already introduced this work into the Level 5 unit Applied Theatre Practices, where a written evaluation is also required. A colleague and I used similar tasks, but over one day rather than split into smaller weekly plenaries. The overall results for this unit had improved over previous years and, where some students had failed their written assignment on a previous unit, no one did so in this unit – which has given me further confidence that this process holds benefits for students. I will now be working with other members of the team to discover how this work may be adapted for other units too.

Therefore, whilst I would say that there is not enough evidence to say that the process explored in my action research project holds benefits for everyone, there is enough to encourage me to make further changes to my practice in pursuit of this. And so, I shall continue through the action-reflection cycle.
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being able to reflect on my own performance and show my lecturers the work they may not get to see inside of the class.

2/8/2018 7:47 PM View respondent'’s answers

i get to think about how i i have done in the course so far and improve in the future

2/8/2018 5:19 PM View respondent's answers

I find it a good time to reflect on what you’ve learnt.

2/8/2018 3:38 PM View respondent's answers
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What do you find difficult about written critical reflection?
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Making sure that | tick all the academic languages and university level work procedures.

2/26/2018 7:05 PM

| found it stressful to write down and evaluate myself.

2/20/2018 3:10 PM

To not speak to casually when your trying to explain it.

2/19/2018 3:14 PM

Export ¥

0
®

View respondent’s answers

View respondent’s answers

View respondent’s answers

Using quotes. There is never enough time during term to read a lot of books, so you have to find quotes specifically with the evaluation in mind. It
isn't hard to do and forces me to read a section, therefore, it is enlightening, but is definitely the most time-consuming bit.

2/19/2018 3:04 PM

I find it difficult initially starting, especially with no structure on how to write the essay

2/19/2018 2:36 AM

View respondent's answers

View respondent's answers
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What do you find difficult about written critical reflection?
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Making sure that | tick all the academic languages and university level work procedures.

2/26/2018 7:05 PM View respondent's answers

| found it stressful to write down and evaluate myself.

2/20/2018 3:10 PM View respondent's answers

To not speak to casually when your trying to explain it.

2/19/2018 3:14 PM View respondent's answers
Using quotes. There is never enough time during term to read a lot of books, so you have to find quotes specifically with the evaluation in mind. It
isn't hard to do and forces me to read a section, therefore, it is enlightening, but is definitely the most time-consuming bit.

2/19/2018 3:04 PM View respondent’s answers

I find it difficult initially starting, especially with no structure on how to write the essay

2/19/2018 2:36 AM View respondent’s answers
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What do you find difficult about written critical reflection?

Answered: 19 Skipped: 1

RESPONSES (19) TEXT ANALYSIS TAGS
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Not writing too descriptively, its difficult to self analyse in purely academic terms

2/18/2018 4:12 PM View respondent's answers

I tend to dwell on one point for too long, id like to be as detailed but with a more precise and concise way of writing

2/15/2018 7:01 PM View respondent's answers

Referencing

2/15/2018 6:05 PM View respondent's answers

Sometimes | find | can be quite repetitive in my critiques and often will say something and not do much about it and end up saying it again the next
time

2/15/2018 11:41 AM View respondent's answers

Trying to get your personal thoughts which are usually in an informal structure down in a way that is both technically correct and formal

2/13/2018 12:53 PM View respondent’s answers
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What do you find difficult about written critical reflection?

Answered: 19 Skipped: 1
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Focusing on one point and trying not to just describe

2/12/2018 10:59 AM View respondent's answers

moving away from writing colloquially and beginning to use a more academic structure

2/12/2018 9:39 AM View respondent's answers

The ability to find interesting and relevant references/quotes from practitioners and books. Also being able to use more developed and
sophisticated punctuation such as a semi-colon.

2/12/2018 1:14 AM View respondent's answers

It being a necessity to write academically instead of in your own voice, it's much easier to communicate thoughts effectively when you're using
language more familiar to you

2/9/2018 4:54 PM View respondent's answers

Remembering everything being done.

2/9/2018 12:39 AM View respondent's answers
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Wording some of my points correctly.

2/8/2018 10:31 PM

All of the referencing and the completely different style of writing.

2/8/2018 7:47 PM

having to keep a log of the lessons (remembering what we have done)

2/8/2018 5:19 PM

| find it hard to write evaluatively rather than descriptively

2/8/2018 3:38 PM

View respondent's answers

View respondent's answers

View respondent's answers

View respondent's answers
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Showing 12 respor
Keeping a journal and sharing notes and points with the class. Also, doing small presentations on stuff.
2/19/2018 3:14 PM View respondent’'s answers
A presentation about what to include and why and some reminders.
2/19/2018 3:04 PM View respondent's answers
Critical reflection, group discussions and academic terms, refrencing
2/18/2018 4:12 PM View respondent’'s answers
A few lectures and passing comments during practical lessons. Also a couple of meetings very short one to one meetings
2/15/2018 7:01 PM View respondent’'s answers

All we were told was to keep a journal which would help, but | had no guidance going into writing the essay so had to guess as to what
was required.

2/15/2018 11:41 AM View respondent’s answers
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Hints on key facts to write down in your journals, and any other useful extras that would boost our final grade scores.

2/13/2018 12:53 PM View respondent's answers

Practitioners would be talked about, or mentioned after exercises

2/12/2018 2:38 PM View respondent’s answers

Keeping up with entries of our acting journals

2/12/2018 1:14 AM View respondent's answers
Discussing briefly our production journals each week, but not much help regarding the essay because | was just told to refer to the
tutors who were apparently a lot more knowledgeable about it.

2/9/2018 4:54 PM View respondent’s answers
Teacher kept telling us to do journal work. Furthermore, everyone at the end of the week was picked at randomely to read their
journal work.

2/9/2018 12:39 AM View respondent’s answers
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Tutorials with David if you wished to book one.

2/8/2018 10:31 PM View respondent’s answers

Only one session with a learning support tutor. Previous to this it was not mentioned in class thus leading to many students not
knowing we had to do it.

2/8/2018 3:38 PM View respondent’s answers
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What support for your written work have you had outside of your Acting 1
classes?
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Lectures, seminars and workshops really helped me to make a understand and create a structure on what was required in the written work.

2/26/2018 7:05 PM View respondent’s answers

1to 1 meetings with teachers

2/20/2018 3:10 PM View respondent’s answers

Megan has offered a class to help us out, which will be useful. Also, the tutorials. Emails with questions too.

2/19/2018 3:14 PM View respondent'’s answers
None.
2/19/2018 3:04 PM View respondent’s answers

Lots of scheduled lectures explaining how to write essays. | found them helpful individually, however considered them quite repetitive after a while
because most of these lectures were very similar to each other

2/19/2018 2:36 AM View respondent’s answers
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one 15min tutorial

2/18/2018 4:12 PM

Support from other students on the course and a friend in his third year of uni

2/15/2018 7:01 PM

Seminars

2/15/2018 6:05 PM

None- | realise there are workshops that have happened previously though

2/15/2018 11:41 AM

View respondent's answers

View respondent's answers

View respondent's answers

View respondent's answers

There has always been people available to help including the Acting tutors and Student Services but it's a fair, mature case of you having to

contact them in order to gain some assistance

2/13/2018 12:53 PM

View respondent's answers
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None
2/12/2018 2:38 PM View respondent's answers
None
2/12/2018 10:59 AM View respondent's answers
2/12/2018 9:39 AM View respondent's answers

A few seminar/lectures about what the reflective analysis should include, the format behind it (referencing etc), seeing previous reflective analysis
from older years

2/12/2018 1:14 AM View respondent's answers

None apart from the mandatory writing skills classes that were timetabled, but in the past | have already learned to write in an academic manner.

2/9/2018 4:54 PM View respondent's answers
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Tutorials.

2/9/2018 12:39 AM

Tutorial Opportunities.

2/8/2018 10:31 PM

brief academic writing booklets

2/8/2018 7:47 PM

not much, i would really appreciate a more clear layout of what needs to be handed in.

2/8/2018 5:19 PM

Learning support

2/8/2018 3:38 PM

View respondent's answers

View respondent’s answers

View respondent's answers

View respondent’s answers

View respondent's answers
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Because, even though | have all this help with my written work, I still struggle to meet up to the standards of academic writing

2/26/2018 7:05 PM View respondent's answers

Gives us more to work on and allows us to understand more

2/20/2018 3:10 PM View respondent's answers

Because although the written work is hard and it is useful to have guidance, it's nice to have a good balance between theory and
practical. Also, the more you learn when you are doing practical work, the more you learn and will then write about.

2/19/2018 3:14 PM View respondent's answers

1 would rather just write the evaluation than waste hours being told the same thing again and again.

2/19/2018 3:04 PM View respondent's answers

| think that it depends. | was getting a bit frustrated in the first term because of the repetitive lectures, thus all the lectures that were
compulsory | didn't find useful. However the classes we have been having for written work with Megan so far has been a lot more
useful already, because we are applying our own experiences to critical thinking rather than just have a presentation on how to write
essays read out to us
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1 think | would feel more confident about what | am expected to write about and how, also reminded that everything we do practically,
is to be written about academically and not descriptively, as discussed in class.

2/18/2018 4:12 PM View respondent's answers

Because | struggle with essays

2/15/2018 7:01 PM View respondent's answers

In the acting one written work | wasn't sure what | was being assessed on and how it should have been structured.

2/15/2018 6:05 PM View respondent's answers

The written part is a lot weightier than | realised so it's important to have more help with that to maximise on it if the practical grade
drops

2/15/2018 11:41 AM View respondent's answers

Because it will allow for us to make sure we cover most peoples concerns, problems and questions surrounding the assessment

2/13/2018 12:53 PM View respondent's answers




image22.png
We have had contact time about written assessments and | feel like | have been building up things | could write about from reflection
all term. It also allows us to think about our weaknesses before our actual assessments, giving time for improvements upon
weaknesses.

2/12/2018 2:38 PM View respondent's answers

As | struggled last term with how to approach the written work

2/12/2018 10:59 AM View respondent's answers

I think it's a very personal thing, and so the help given in class can only really be generalised to suit everyone.

2/12/2018 9:39 AM View respondent's answers

Perhaps more during the first Acting 1and 2 in order to settle into the style of essay required. However after that | would assume we
would be fine to be more independent in our ability to write the essay after feeling more comfortable and used to writing them.
2/12/2018 1:14 AM View respondent's answers

Because Acting 2 contact time focusing on the written element would connect better than just generalised writing skills sessions, as
the sessions would relate more specifically to the topic and information that we have learned in Acting 2.
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Everything seems very vague sometimes, just talking about it gives the work more detail, makes me feel less anxious about what
exactly | am writing.

2/9/2018 12:39 AM View respondent's answers

As it would encourage me more to access more help outside of classes if | was also getting it in class.

2/8/2018 10:31 PM View respondent's answers
it would be good to be walked through the written work in the first lesson of the term. | have felt very under prepared this term, as in
acting 2 i was not aware of the reflective journal until the third week.

2/8/2018 5:19 PM View respondent's answers

Because we had nearly none last time

2/8/2018 3:38 PM View respondent's answers
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In your own words, what aspect of your writing you would most like to
improve for the Acting 2 written assessment? (This may relate to feedback
that you received)
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o
Showing 20 responses
Academic language and making sure that | analyse and discuss why | thought something was helpful
2/26/2018 7:05 PM View respondent's answers
Been given clear indication on what to do, saving the worry and stress of feeling like we’re doing it wrong.
2/20/2018 3:10 PM View respondent's answers

With normal essays, it's fine, but with the evaluative essays, | find it hard to not speak casually, because you at explaining stuff, and then | worry
that it is less professional because of this and therefore marks will be dropped.

2/19/2018 3:14 PM View respondent's answers

My feedback did not include many improvements to make, other than a line that was too informal.

2/19/2018 3:04 PM View respondent's answers

Different sources and references that are perhaps articles or videos

2/19/2018 2:36 AM View respondent's answers

P
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depth of references, writing in an academic style

2/18/2018 4:12 PM View respondent'’s answers

To be able to get my point across more precisely and concisely

2/15/2018 7:01 PM View respondent's answers

Referencing

2/15/2018 6:05 PM View respondent's answers

I was told for being too descriptive, despite trying not to be. So finding ways to fill the word limit without description is something | struggle with.
Learning how to really analytical and evaluative

2/15/2018 11:41 AM View respondent's answers

Both achieving clear organised referencing and keeping my analysis both detailed but also short, concise and organised

2/13/2018 12:53 PM View respondent's answers
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Harvard referencing system and structure

2/12/2018 2:38 PM View respondent’s answers

Try to be more critical and less describing

2/12/2018 10:59 AM View respondent’s answers

g less colloquially

2/12/2018 9:39 AM View respondent’s answers

Use of grammar to elevate writing, more confident and interesting use of references and sources.

2/12/2018 1:14 AM View respondent’s answers

Collecting a greater amount of references and source material

2/9/2018 4:54 PM View respondent’s answers
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References, linking everything we did back to theory/practitioners.

2/9/2018 12:39 AM

Harvard Referencing

2/8/2018 10:31 PM

My approach to academic writing in general and being able to include a wider range of references.

2/8/2018 7:47 PM

writing more academically

2/8/2018 5:19 PM

I want to focus on making all my language proper rather than using slang and write more evaluatively.

2/8/2018 3:38 PM

View respondent's answers

View respondent’s answers

View respondent’s answers

View respondent’s answers

View respondent's answers
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How confident do you currently feel about approaching the written
assessment for Acting 2? (O = Not confident at all, 10 = Extremely Confident)
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What did you find enjoyable about writing this essay?

Answered: 12 Skipped: 0

RESPONSES (12) TEXT ANALYSIS TAGS

Add Tags ¥ Filter by Tag ¥ Q o
Showing 12 responses

I would't say | enjoyed it. | struggle with essays, but | found it useful to reflect.

3/28/2018 2:32 PM View respondent's answers
Reflecting on my work over the term

3/25/2018 8:30 AM View respondent's answers
It allowed me to further understand my personal learning by researching into particular subjects and analysing them in even more detail.
3/20/2018 5:46 PM View respondent's answers
Linking my ideas to theories, and giving my thoughts and opinions on the unit

3/19/2018 3:04 PM View respondent's answers

To reflect on what | have learnt, and to consolidate what has helped me most.

3/19/2018 12:24 PM View respondent's answers
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Helped me reflect on how I've improved since last term

3/19/2018 11:23 AM View respondent's answers

having practically applied the techniques prior to writing about them

3/19/2018 10:07 AM View respondent's answers

Bring together how the course has helped me and recognising what could be done to improve it next time

3/14/2018 11:02 AM View respondent's answers

That | was able to use dramaturgy and the correct language more confidently when speaking about the process of rehearsal

3/13/2018 10:58 PM View respondent's answers

Reflecting on everything i have learnt and being able to research it futher

3/13/2018 11:47 AM View respondent's answers

Solidifying everything | had learnt
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I enjoyed researching about the different topics, it expanded my knowledge on the specific topic.

3/13/2018 12:17 AM View respondent'’s answers
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What did you find difficult about writing this essay?

Answered: 12 Skipped: 0

RESPONSES (12) TEXT ANALYSIS TAGS

Add Tags ¥ Filter by Tag ¥ Q ©

Showing 12 responses

Essay formatting and referencing.

3/28/2018 2:32 PM View respondent’s answers

Staying within the word limit

3/25/2018 8:30 AM View respondent’s answers

Structuring the essay in a style that expressed my own personal learning but that flowed smoothly from one topic to another

3/20/2018 5:46 PM View respondent's answers

Not going over the word-count, condensing what | have to say and not waffling

3/19/2018 3:04 PM View respondent's answers

Making sure | have covered enough to get a good mark.

3/19/2018 12:24 PM View respondent's answers
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The amount of time given to hand it in after the assesment (only a few days)

3/19/2018 11:23 AM

trying to not use descriptive language when describing my own experience

3/19/2018 10:07 AM

Trying to evaluate all the time rather than just describing

3/14/2018 11:02 AM

Making sure | stayed clear of description which | probably didn't throughout.

3/13/2018 10:58 PM

Referencing

3/13/2018 11:47 AM

View respondent's answers

View respondent's answers

View respondent's answers

View respondent's answers

View respondent's answers
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Trying to make it formal and not to relaxed

3/13/2018 9:41 AM View respondent's answers

Communication between tutors was difficult to deal with, as some tutors said different things to others. Thus, many of us got confused.

3/13/2018 12:17 AM View respondent's answers
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it included clear descriptions of key techniques which allowed us to take that information and easily edit it into our essays without
confusion or need for extra research to understand the fundamentals of such techniques.

3/20/2018 5:46 PM View respondent's answers
Doing independent research, working on presenting, and linking to theories. I think that we spent the perfect amount of time on it,
and it tied in well with the work we were doing in Acting 2

3/19/2018 3:04 PM View respondent's answers

Presentations on different techniques and recapping what they are and when we used them in class.

3/19/2018 12:24 PM View respondent's answers

Friday 20 minute sessions talking about evaluation

3/19/2018 11:23 AM View respondent's answers

weekly hour sessions talking about how to word things in our essays

3/19/2018 10:07 AM View respondent's answers
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Presentations, group discussions

3/13/2018 10:58 PM

Discussions in class and presentations

3/13/2018 11:47 AM

15 minute presentations after rehearsals/lessons.

3/13/2018 12:17 AM

View respondent’s answers

View respondent's answers

View respondent’s answers
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From your point of view what effect has the Acting 2 contact time
(which focussed on your written assessment) had on you and your written
work? And why?

Answered: 12 Skipped: 0

RESPONSES (12) TEXT ANALYSIS TAGS
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Showing 12 responses
It gave me a better sense of direction.
3/28/2018 2:32 PM View respondent's answers
Because we talked about the written work at least once a week, | was fully aware of what was expected of me and my ideas were kept focused on
an appropriate way to write the essay.
3/25/2018 8:30 AM View respondent’s answers
It allowed me to tackle the essay with more confidence as the detail of analysis within the contact time made the areas of focus easy to
understand prior to editing it into our essays.
3/20/2018 5:46 PM View respondent's answers

I was much more prepared and relaxed when it came to writing this essay, i understood the structure more and had lots more terminology to refer
to when doing independent research

3/19/2018 3:04 PM View respondent's answers

It has helped me gain a better understanding on what | need to involve.
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This term writing the evaluation was loads easier just due to the Friday sessions, | wasn't even aware in first term that we were meant to use
quotes and references, the only reason | know differently is the Friday sessions

3/19/2018 11:23 AM View respondent's answers

helped better prepare me for the essay, how to word things correctly and reference more widely

3/19/2018 10:07 AM View respondent's answers

It has had a positive effect on both me and my work because it has given me wats or approaching the essay

3/14/2018 11:02 AM View respondent's answers
It has benefitted me greatly because | have been able to question everything we have learned and make sure | have understood it all correctly, and
furthermore have then been given the opportunity to write mock answers and receive feedback for them so | know where to improve and the

questions to ask myself when writing the final essay

3/13/2018 10:58 PM View respondent's answers




image41.png
I had more resources to reference from and I’d already researched most of the techniques that | wanted to write about

3/13/2018 11:47 AM View respondent’s answers

| found it easier to just get it done where as before | kept having to go back to it

3/13/2018 9:41 AM View respondent's answers

Helped me to structure my essay. Also, | knew what type of content to include in the essay.

3/13/2018 12:17 AM View respondent’s answers
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How confident did you feel approaching the written assessment for Acting 2?
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Do you think this process would be of benefit to future students? And why?
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Yes, it gives the class an understanding of what is required
3/28/2018 2:32 PM View respondent's answers
Yes, because it reminds them of the coming assignment while helping them to understand how to write it and what to write about.
3/25/2018 8:30 AM View respondent's answers

Definitely as it gives you the extra boost of confidence and clarity to finally tackle the task of taking your practical learning into academic writing.
3/20/2018 5:46 PM View respondent's answers
Yes | do, it helps them to prepare for the evaluation. Amongst all the stress of the practical element of acting 2, we can sometimes forget that the
written evaluation needs to be focused on too, so it was good to start with research and preparation early.

3/19/2018 3:04 PM View respondent's answers
Yes, because you learn more about what you are required to do. However, it shouldn't be anymore than this, because then that will take away from
the practical element, which is also very important.

3/19/2018 12:24 PM View respondent's answers




image45.png
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Yes definitely. it was so good to be given some guidance, it meant that the written work was way less daunting, and | spent more time thinking
about it

3/19/2018 11:23 AM View respondent's answers
definitely, | felt really under-prepared for the Acting 1 evaluative essay, really no clue how to approach it or what to write about nor how to
correctly reference in a piece of writing- | felt much happier this time around- It should start from Acting 1

3/19/2018 10:07 AM View respondent’s answers
Yes as | believe many struggle with written work and won't ask for help. This time can be an opportunity for the to ask any questions or get
feedback on their work

3/14/2018 11:02 AM View respondent’s answers
100%- | really struggled with the Acting 1 Unit Evaluation so for me, this was particularly helpful as there was dedicated time in class to ask
questions about the theory and discuss it as a group which is really important

3/13/2018 10:58 PM View respondent's answers
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If you have any suggestions as to how this process could be improved please
include them here:

Answered: 8  Skipped: 4

RESPONSES (8) TEXT ANALYSIS TAGS
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Showing 8 responses
More of it.
3/28/2018 2:32 PM View respondent's answers

Can't think of any. :)

3/25/2018 8:30 AM View respondent’s answers

Maybe further focus on structure of the essay as from a personal point of view it can be very difficult to discover the particular structure that
works for your evaluation of your learning.

3/20/2018 5:46 PM View respondent’s answers

Writting focused Sessions start on the first week of term

3/19/2018 11:23 AM View respondent’s answers

Just that weekly academic writing sessions should begin from Acting 1

3/19/2018 10:07 AM View respondent’s answers
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3/13/2018 10:58 PM View respondent's answers

Focus more on exactly what structure our essays should be in

3/13/2018 9:41 AM View respondent's answers
Maybe have lessons in which we can read/see previously submitted essays. Seminars which include essay structure specific to the topic we writing
about.

3/13/2018 12:17 AM View respondent's answers
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This is an invitation to participate in the evaluation of elements of your Acting 1 and 2
classes which focus on Learning Outcome 2 for each unit. Your choice of whether or not to
participate will have no effect on your in class contact time or your final assessments.

The data you provide will be used by Megan Purdie as part of an Action Research project
for the Post Graduate Certificate in Learning and Teaching in Higher Education at Rose
Bruford College. This project is concerned with the area of written assessments and how
students may be further supported towards achieving these learning outcomes within
practical classes.

By participating in this evaluation you will be asked to:
- Complete a survey regarding the approach to Learning Outcome 2 for Acting 1
- Complete a survey regarding the approach to Learning Outcome 2 for Acting 2
- Engage in verbal plenaries and an evaluative discussion which may be documented
through audio and/or video recordings

By signing below you agree to the following (Please tick the appropriate column):

YES NO

To participate in the evaluation

To be filmed or recorded in performance, working process or interview

That these recordings may be shown at conferences, meetings or public
presentations

That excerpts from interviews or details of my work maybe included in the
thesis or publications to come from the research

To the use of anonymous quotations or descriptions of my work in any
report, thesis or publication

To the possibility that materials produced from my work might be shown in
public presentations, published articles or printed in the report.

| have read the invitation letter and consent form

| have had an opportunity to ask any questions related to the study, to
receive satisfactory answers to my questions and any additional details
wanted.

Participant Name:

Address:

Email Address:

Telephone Number:
Signature:Date:

Signature of Researcher:Date:

You will be emailed a copy of this letter for your records.
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What do you find enjoyable/interesting about written critical reflection?

Answered: 20 Skipped: O

RESPONSES (20) TEXT ANALYSIS TAGS
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- Learn more »
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Showing 20 responses

That | get to write down my opinion and how | think I performed it the unit and | benefit so much from feedback as it helps me to grow.

2/26/2018 7:05 PM View respondent's answers
It showed my strength and weaknesses that | couldn’t find myself.

2/20/2018 3:10 PM View respondent's answers
Because you can look back at what you've done and learn from it, and see what helped you and what didn't.!

2/19/2018 3:14 PM View respondent's answers
Reflecting on what we did, remembering all the tools we have in our kit, so as not to forget them and realizing which ones were most useful.
2/19/2018 3:04 PM View respondent's answers

The evaluative aspect, that it is opinion based so an honest reflection

2/19/2018 2:36 AM View respondent's answers
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